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Prez Sez

by Heather Giardine-Tuck, President, OPSEU Local 240

Hello Local 240 Colleagues,
I hope you are all well as we embark on this new
year. With the start of 2021, while there is hope on the
horizon with the rollout of vaccines, the challenges of
2020 continue with increased workloads, worry over
Covid-19 and now, the partnership between Mohawk
and triOS College. Your Local Executive team and
Stewards remain focused on having your concerns
raised and assisting to ensure your workloads are fair
and reasonable.
Bargaining for our next contract will be a major focus
of this year and we will keep you updated as information becomes available. Thank you for completing the
General Membership Survey. We will have the opportunity to discuss our results and rank our demands
when we meet at our General Membership Meeting
(GMM) on February 22nd from 4:30 to 6:30pm (via
Zoom).
For teaching faculty, SWFs are due March 26th. As
always, we encourage you to speak to your Associate
Dean to ensure your workload is properly recognized
(e.g. adequate program coordinator hours, course coordinator hours, time for mentoring if applicable, course

development time etc - to name
but a few of our additional
responsibilities). If you have
any questions regarding your
SWF, please reach out to your
Steward for assistance. For our
non teaching faculty, we encourage you to speak with
your Associate Dean or supervisor to ensure you have
sufficient time to complete all you are assigned to do.
Should you have any questions about your workload,
please reach out to your Steward.
Our position regarding the triOS partnership remains
clear. We do not believe that education should be
privatized. We will continue to lobby for increased
college system funding to preserve our community
college system and maintain the quality delivery of
our programs and credentials.
Wishing you a smooth semester and hope to see you at
the General Membership Meeting on February 22nd.
Take care and stay well,
Heather

Local 240 Demand
Setting Meeting

Monday, February 22, 4:30pm to 6:30pm - via Zoom

Look for the meeting link and materials in your non-College email.
All full time and partial load faculty are invited to attend. Now is the time to identify
improvements we need to make to our Collective Agreement. Local demands will be
sent to the provincial bargaining team and will inform our priorities in negotiations.

Come to the meeting and make your voice heard!

A New Year’s Resolution:
Check the Partial Load
Seniority List Annually
by Rebecca Mills, Partial Load
Steward, OPSEU Local 240

Did you make any resolutions this year? To start
eating well? To start exercising? No matter, I have a
suggestion for partial-load (PL) faculty members that
doesn’t require giving up junk food or starting a new
workout regime. Very simply, check your name on
the PL Seniority List, which Human Resources (HR)
publishes every January. Knowing your seniority (and
being on the PL Registry, a separate list) can empower
PL faculty when workload contracts are offered. There
are several factors that determine who gets work.

First, there has to be available work which is driven by
enrollment. Second, the college has to decide to hire a
PL member to do the needed work. Third, that work
is supposed to be offered to registered PL faculty first
if they have taught that course before. Fourth, if those
previous conditions are met, the work ought to be allocated by seniority (CA, 26.10 E). That is complex, but
the short of the long is that seniority matters, so it is
important to ensure that what you’ve earned is recorded accurately. Moreover, the onus is on PL members to
double-check the list published by HR.
How to check your name on the PL Seniority List
1.
2.
3.
4.
5.
6.
7.

Log into “MyMohawk”
Click on “Human Resources” on the left-hand
navigation bar.
Click on “Employee’s Toolkit.”
On the right, in the second widget, you will see
“Union Information.”
Under “Seniority Lists” you will see the one for
PL faculty.
Download the list, save it for posterity, and
search for your name.
The number of units you have earned will
appear in the right-hand column.

Why should you check your name?
It is a good idea to make sure that the number of seniority units is correct. Mistakes do happen, so count
up your PL hours from the last year. For contracts
issued after 2017, PL faculty earn one unit of seniority for each month in which they teach 30 hours (CA,
26.10 C). If you want an easy way in which to track
your hours from the past and through 2021, use the PL
Hours Logging Tool created in Excel by our Local 240
Treasurer, Gaspare Bonomo. Just visit the OPSEU 240
site, click on “Members,” and then scroll down to “Partial Load Faculty.” You will see the tool at the bottom
of the PL list. Every hour counts when workloads are
being assigned, especially now during the pandemic
during which time PL faculty have borne the brunt of
enrollment shortfalls.
What should you do if you find a mistake on the PL
Seniority List?
If you count your PL teaching hours from 2020 (and
check them twice), and if the number does not align
with your records, contact HR sooner rather than later
to get it corrected. Local 240 stewards are here to help
as well, but HR controls the list, so they must correct it.
Resolve to check your name every year!
If you use the Local 240 logging tool, it is easy to keep
a running total of your hours, so when HR publishes
the PL Seniority List in 2022, it will only take a moment of your time to double check your earned seniority units. In the end, I hope you add checking the
PL Seniority List to your New Year’s resolutions. It is
a small change which can empower you in uncertain
times.

All That’s Wrong With
Mohawk / triOS
Since the Ontario College System was founded in 1965, the
Colleges of Applied Arts and Technology (CAATs) have had
considerable success in realizing an ambitious mandate, in
which it was said:
1. they must embrace total education, vocational and avocational, regardless of formal entrance qualifications, with
provision for complete vertical and horizontal mobility;
2. they must develop curricula that meet the combined cultural aspirations and occupational needs of the student;
3. they must operate in the closest possible cooperation
with business and industry, and with social and other public
agencies, including education, to ensure that curricula are at
all times abreast, if not in advance of the changing requirements of a technological society;
4. they must be dedicated to progress, through constant
research, not only in curricula but in pedagogical technique
and in administration.
Under these guiding principles, public colleges have become
pathways for students to fulfilling careers, powerful engines
that drive local economies, and sources of community education and empowerment.
Generations of committed faculty have been at the heart of
the college’s success. However, equally important has been
the model of public funding which, at the founding of the
CAATs, accounted for over 70% of total college operating
revenues.
Both provincal and federal governments contribute to
college funding, and yet the level of financial support has
steadily declined since the 1970s. Today, government funding accounts for less than 37% of operating revenues.
The drastic shortfall in government funding of public colleges is part of a broader political movement that has transformed Canada, and especially Ontario, in the past three
decades. The monied eltie have been the drivers of this
transformation, and their neoliberal ideology includes tax
cuts for the wealthy and corporations, slashing regulations

by Kevin MacKay, Vice
President, OPSEU Local 240

on business, and dismantling
public services.
The attack on public services has
been two-pronged. First, neoliberal governments enact
steep funding cuts that throw services into crisis. Next, they
privatize the struggling services, arguing that only corporate
know-how can save them. Ruthlessly effective, this strategy
has seen large swathes of government services outsourced
to private third-parties, like Service Ontario. It has also seen
the proliferation of P3s - public-private partnerships, in
which public services are forced to ally with profit-seeking
corporations.
Post-secondary education is also reeling under this neoliberal assault. Steep funding cuts have already been enacted,
and only drastic tuition increases, maximized full time
faculty workloads, an army of precarious contract faculty,
and an increasing reliance on international student tuitions,
have kept colleges from floundering.
Mohawk College’s announced partnership with triOS is
simply the latest example of the neoliberal project to privatize education. In Ontario, the Conservative government
of Mike Harris got the ball rolling by removing regional
recruitment areas for community colleges and creating a
competitive “war of all against all” in post-secondary.
The Conservative government of Doug Ford has now
pushed the Harris agenda further by mandating that any
College of Applied Arts and Technology that wants to open
up an additional campus, must do so in partnership with a
private college. These P3 partnerships see Colleges of Applied Arts and Technology lend their brand and reputation
to programs taught at fully private college campuses. The
facilities are different, the teachers are different, the curriculum is different, but the international students attending are
supposedly getting the “Mohawk experience”.
It all sounds great as marketing, but will the international
students enrolled at Mohawk triOS have access to critical
services like counselling and librarians? Will they have a

Student Association, a student centre, a prayer room or
diversity centre? Will they have student clubs, organized
social events, varsity sports, or extracurricular activities?
These are surely important aspects of the “Mohawk experience”, and ones that the triOS campus in Mississauga is
certain to lack.
Equally certain is that Mohawk triOS courses will not be
taught by professors, but instead by low-paid, non-unionized teachers. These teachers will have neither the job
securty or academic freedom necessary to safeguard the
quality of education. They will not have access to guaranteed professional development, to academic sabbaticals, to
paid vacation, or to the collegial culture that is the lifeblood
of any post-secondary institution.
The situation that triOS teachers are in is no fault of their
own, and there is nothing to be gained by running down
other academics. The privatization agenda seeks to pit
workers against each other in a race to the bottom, and this
is something public college faculty should resist.
Private colleges like triOS need to unionize and for their
members to be treated like valued academic staff. Our own
union should be supportive of this work, and it would be
delicious irony indeed if triOS teachers ended up joining

Mohawk faculty in another OPSEU bargaining unit.
Apart from unionizing triOS workers, we have to continue
to fight against the kind of P3 relationship that Mohawk
triOS represents. Despite assurances from senior management that neither Mohawk faculty jobs or home campus
student enrollment will be affected, it is still the case that
new P3 campuses will soon choke the GTA, diverting international students from Seneca, Humber, George Brown,
Sheridan and Centennial. It is also the case that Mohawk
management will seek to expand programs at triOS, as they
are lured by the hope of easy proft with little risk and no
Collective Agreement obligations.
The fight against P3s and privatization will have to take
place on several fronts. In terms of collective bargaining,
we need stronger language on contracting out and on defining the bargaining unit. It should be impossible to have
Mohawk courses taught by anyone other than a Mohawk
professor. In addition, we will have to lobby government to
foresake the dead-end road of privatization and to re-invest
in public education. While this might be an uphill political
battle, there is cause for hope. After extensive lobbying by
OPSEU College Faculty, the previous Liberal government
moved to cancel P3 arrangements between public and private colleges. If we can do it once, we can do it again.

Introducing your Non-Teaching
Faculty…

by Kasey Waddell, Steward, OPSEU
Local 240

Over the last ten months, I have had the pleasure of
working as the Steward for our Non-Teaching Faculty members. Counsellors, Librarians, and Professors
(Non-Teaching) can be found within the Accessible
Learning Services, Counselling, Library, Centre for
Teaching and Learning, International, Indigenous Education and Student Services Departments. The work
being done by our Non-Teaching Faculty is complex
and dynamic in nature. I am proud to work with such
a wonderful group of engaged, hardworking, and committed individuals.
This month, our focus has been on bargaining and
demand setting for our upcoming contract negotiations. Workloads, contracting out, and faculty classifications are some longstanding concerns that are
part of ongoing discussions as a collective. We have

also specifically explored how
newly gained language around
Academic Freedom uniquely
applies to the work that we do,
and the potential that collegial
governance could have on creating opportunities for us
to have a greater stake in decision making that affects
student and faculty facing service areas.
With our General Membership and Demand Setting
meeting coming up on February 22, I am encouraging
all Non-Teaching Faculty members to attend to ensure
that your voices and priorities are heard this round. We
look forward to further engagement with our teaching
colleagues to work towards our shared commitment to
academic and student success.

How Students Prefer
to Learn
by Kevin MacKay, Vice President,
OPSEU Local 240

I

n December of 2020, several Mohawk faculty members expressed interest in finding out how their students were coping with the sweeping changes to course
delivery brought on by COVID-19. In response, Local
240 created a survey with the goal of ensuring student
confidentiality and standardizing student feedback.

Blended learning had the next highest overall level of
acceptance, but was strongly preferred by the lowest
number of respondents. Fully online learning was the
least preferred and most polarizing form of instruction.

In terms of student difficulty with various aspects of
The Student Feedback on Learning Preference Suronline learning, the responses were striking. Nearly
vey focused on two questions. The first asked students 40% of students indicated that they were experiencing
how, after the pandemic was over, they would prefer
serious difficulty with isolation and a lack of contact
to learn the material in the course
with faculty and students. This feedNearly
40%
of
they were currently enrolled in.
back echoes what students and parThe three options given were
students indicated that ents have been saying at the secondclearly articulated, so that stuary level. Clearly, most young people
they
were
experiencing
dents knew exactly what they
do not thrive in environments where
were being asked to consider:
serious difficulty with they are isolated from their peers and
from the educators who act as content
isolation
and
a
lack
of
1. Web Enhanced (All course
experts, but also as guides, mentors,
material presented through face
contact with faculty and and role models.
to face, in-class instruction, with
students.
materials also available online).
Management at several colleges,
including Mohawk, have been giving
2. Fully Online (All course material only presented
worrisome signals that we have entered a “new noronline, with no face to face instruction).
mal”, in which expanded online learning continues
after the pandemic is over. From the responses of Mo3. Blended (Some course material presented during
hawk students, it is clear that some degree of flexibilreduced hours of classroom instruction, and some
ity concerning methods of instruction is important.
course material only presented online).
Online learning has its place, and should be available
for those students who, due to geographical distance,
The second question asked students if they were having work, or other obligations are unable to attend in-perdifficulty with some of the known challenges associatson classes. However, it is equally apparent from the
ed with remote learning: access to technology, access
responses that face to face instruction in a physical
to highspeed internet, adequate space to conduct
classroom remains the medium through which most
remote learning, access to technical support, and isola- college students learn best.
tion from faculty and students.
Given the unprecedented move to fully online instrucIn total, 442 students responded to the survey, from
tion in response to COVID, it is particularly important
a range of program areas. In terms of the first quesfor College faculty, and management, to honestly soliction, response data reveals a clear preference for web
it student feedback on their learning preferences and to
enhanced learning in the post-COVID environment.
take this feedback seriously.

• 64.72% of students either preferred or strongly
preferred web enhanced learning
• 42.2% of students either preferred or strongly
preferred blended learning
• 26.22% of students either preferred or strongly
preferred fully online learning

