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Prez Sez by Heather Giardine-Tuck, President, OPSEU Local 240

Dear Local 240 Colleagues,

What a year!  We demonstrated incredible strength 
by standing together through our first ever Work To 
Rule effort, fought back against concessions to our 
Collective Agreement, and were successful in obtain-
ing a contract that protects the work environment we 
have, brings gains for our Partial Load, Counsellors 
and Indigenous faculty, and provides mechanisms for 
the improvements to our teaching and non-teaching 
workloads we need.

Locally, we are pleased that our Staffing Grievanc-
es have resulted in more Full Time faculty positions 
across the college.  We will continue to advocate for 
more full time hiring in the new year.  Our inaugural 
Local 240 Awards Banquet was a great addition in 2022 
and one we plan to host annually to highlight the great 
work of our colleagues.  

The Staffing Model change in 
the PSW and Nursing pro-
grams, maximized SWFs, and 
need for sufficient development 
time remain some of the chal-
lenges we face.  We are commit-
ted to doing all we can in these 
areas.
  
I hope that you all have a wonderful, warm, happy and 
healthy holiday break with your family and friends.  
May the New Year bring the very best of all that mat-
ters.
  
On behalf of your Local 240 Officers and Stewards, 
thank you for your continued support and engagement 
with your Local. Take care and have a restful break, 

Heather



Earlier this semester nursing faculty received a com-
munication entitled, the “Nursing Quality Improve-
ment & Expansion Strategy – Staffing Model.” Don’t 
get too excited though, because the strategy really 
ought to have been called “how to short-change stu-
dents and save money on the backs of hard-working 
partial-load (PL) nursing faculty.” Mohawk College has 
decided to dilute its nursing programs by taking the 
clinical-placement work out of the academic bargain-
ing unit and putting it into the support-staff bargaining 
unit (Local 241). Local 240 is at a loss, and the College 
has yet to explain or show convincing evidence that 
taking the teaching out of clinical placements will im-
prove the quality of nursing programs.

       The three impacted programs include PSW (con-
verting in January 2023), RPN (spring 2023), and 
BScN (no earlier than fall 2023).  When the announce-
ment came, the clinical PL faculty were informed that 
they would be losing their jobs, their benefits, and 
all of their accrued seniority as each program transi-
tioned.  They were told that they could re-apply for the 
new support-staff positions, called clinical supervisors, 
but there was no guarantee they would get hired, their 
rate of pay would be reduced to $41-43/hour from 
about 90/hour, they would have no benefits, and they 
would have no seniority.  

      Currently, the clinical nursing instructors take 
12-hour shifts at placement partners such as hospi-
tals during which time their academic instruction of 
students is dynamic.  They carefully shepherd students 
through their clinical placement courses by preparing 
content, showing and teaching nursing procedures 
(integrating theory with practice), reacting to real-time 
health situations, grading assignments, and complet-
ing student evaluations, to name a few things. Going 
forward, these practicum nurses will no longer be 
academic faculty, but rather support-staff employees—
unable to teach—observers who complete checklists, 
refer to floor nurses, and send struggling students 
back to the lab.  Needless to say, this decision has been 
devastating for PL clinical nursing instructors, many of 
whom have been loyal faculty for decades. Along with 

a BScN accreditation, many 
also have a Master’s degree to 
ensure the nursing students are 
receiving evidence-based education.   The decision to 
reclassify these faculty flies in the face of the College’s 
vision, mission, and values statements. 
 
     In order to understand the impact of this reclassifi-
cation, I interviewed a clinical PL instructor:

Q: Tell me how you feel about the imminent changes 
to the nursing programs?

A: Right now, it is a nightmare.  Nurses are demoral-
ized to be reclassified again to become support staff.  
We used to be professors and were demoted in 2019 to 
instructors to save the College money. There is noth-
ing wrong with support staff, but the clinical setting 
is where experiential teaching and learning happens.  
With the new classification as support staff, we will no 
longer be able to teach students.  Mohawk College is 
minimizing the value of our nursing and teaching ex-
perience.  It is ironic that in today’s climate Mohawk is 
pursuing a path where nursing students will no longer 
get fully prepared to take on the challenges of work-
ing in front-line positions providing care to patients 
where nurses are so desperately needed. In addition, 
it has not gone unnoticed that this reclassification and 
decrease in pay (over 50%) is targeted at a group of 
Mohawk-College employees who are predominantly 
female. 

Q: Can you talk a little more about how the role will 
change?

A: There will be no more bedside teaching, just strictly 
supervising and observing.  Right now, as an academ-
ic instructor, I share my knowledge, skill, and ability 
through instruction and demonstration, ensuring that 
nursing students have completed the readings and 
practiced in the lab. The nursing students are then 

by Rebecca Mills, Chief 
Steward,  OPSEU Local 240

Interview With a Clinical 
Nursing Instructor



recommend the 2018 article, The Pedagogical Practic-
es of Clinical Nurse Educators written by Clare Brett 
(University of Toronto) and Anita Jennings (George 
Brown). It explains very clearly the fundamentally im-
portant role that clinical teaching faculty play in help-
ing student nurses to develop their scope of practice, 
to think critically, and to work on their own in a safe, 
compassionate manner.  In addition, clinical faculty 
initiate nursing students into the culture of the place-
ment (such as a hospital or LTC home) around work-
load, patient care, and safety, and this won’t happen by 
making nursing faculty support staff who no longer 
teach.  I challenge you to find research or information 
anywhere that supports a tick-box style observation 
model for student assessment and growth rather than a 
collaborative, hands-on teaching practicum taught by 
clinical nursing faculty. As it is, the clinical experience 
is very limited.  Are we willing to constrain this pro-
cess even more by removing bedside teaching opportu-
nities?  

Q: Can you speak more about how you think this 
staffing-model change will impact students?

 A: This model will not support students in the learn-
ing environment.  The hosting hospitals are teaching 
hospitals. The role of a support-staff worker who does 
not teach is not in alignment with most vision, mis-
sion, and value statements of these institutions.  Place-
ment partners, particularly teaching hospitals, support 
nursing students through experiential, hands-on 
opportunities and just-in-time education.  As a clinical 
instructor, I am a role model for students demonstrat-
ing assessments, medication administration, inser-
tion of urinary catheters, wound care, etc.  Mohawk’s 
future plans restrain nursing faculty from teaching and 
sharing this knowledge at the bedside.   Their staffing 
model will erode the education of nursing students 
and minimize the importance of academic health-care 
professionals being present with the students.  More-
over, current instructors are worried about the quality 
of future nursing graduates under this new plan.  This 
model may save the College money in the short term, 
but will it cost lives in the long term out in the com-
munity?

Another thing to think about in relation to students is 
has this new plan taken into account the acuity level 
(the seriousness of one’s medical condition) of clients?  
Has the College considered that the scope of the RPN 
has just been elevated by the CNO, meaning the acuity 

coached and supported as they use their skills and 
complete procedures on patients. I also promote the 
CNO’s (2018) three-factor framework in which nurses 
have to make decisions about how to match patients 
with the appropriate level of care.  This involves think-
ing critically about the patient, the nurse, and the en-
vironment. With the change of classification to clinical 
supervisor, I will no longer be able to teach students 
procedures or skills. 

Let me give you a specific example.  Nursing students 
learn about wound care in a lecture class, and then 
they practice how to remove staples from a sponge in a 
lab class.  When they come to clinical placement, nurs-
ing students get the opportunity to work on real pa-
tients. As an academic nursing instructor, I first ask the 
patient’s permission if the student can help to remove a 
few staples.  Then I demonstrate by removing a few of 
the staples teaching and explaining (thinking out loud) 
to the student and the patient before the student tries it 
for themselves. This process alleviates the patients fears 
and provides time for several teachable moments about 
how to do a procedure and how to treat a patient.  
This process also allows me to monitor safety and best 
practices. Please note that this is a completely different 
experience from the lab: the sponge in the lab does not 
talk, does not have anxiety, does not move, has no hair, 
nor does it have any scabs with skin growth.

Under the new system, as support staff, I would not 
be able to provide this support or teach the student in 
a clinical setting.  Instead, I would be expected to use 
a checklist and observe the student. This will nega-
tively impact the students, but also the patients.  If the 
nursing student is unable to remove the staples, I won’t 
be able to teach them in that moment how to do it as a 
support-staff supervisor.  Rather, I would have to send 
the student back to a lab to continue to practice on an 
inert sponge or ask one of the floor nurses (who won’t 
have time) to assist the student.  Right now, I am hands 
on with my students, but under the College’s new staff-
ing model, I would be hands off. 

Q: Can you speak a little more about how these 
changes will impact the nursing program pedagogi-
cally?

A: Yes, this staffing model is about saving money, not 
pedagogy.  To help understand how this decision to 
remove clinical faculty undermines the pedagogical 
structure of Mohawk College’s nursing programs, I 



of the client they are expected to care for has gone up 
and is approaching RN levels (“RN and RPN Practice,” 
2022).   

In the presence of all of the elevated practice expecta-
tions, how is it that the College is taking away the edu-
cational elements that will prepare students for the job?  
Mohawk’s nursing graduates are already struggling, 
with an increasing number of failures in the pre-grad 
experience and lower pass rates of CNO examinations.  
What this is going to do to the profession and to pa-
tient safety is very concerning.  I don’t think students 
should have to pay for a partial, subpar education that 
is not preparing them for the real world.

Q: Practically, how do you think this will play out?

A: Nursing students and patients will suffer.  Clinical 
is the only time they will see and provide care to real 
patients.   If I decide to apply for the new support-staff 
role, I will no longer be able to teach in the clinical set-
ting, so students will not learn the valuable role of the 
nurse in the circle of care.  Moreover, without my role 
as a teacher, students will struggle to transfer theoret-
ical teachings from other classes to a practical setting.  
Worse, since my teaching role is being removed, stu-
dents won’t gain experience providing holistic care to 
patients and their families.  

I haven’t talked about this much yet, but I am con-
cerned that this change will negatively impact front-
line nurses who might feel pressured to fill in the gap 
by stepping into the role of teacher at the bedside.  
Nurses in hospitals are in crisis with a significant 
shortage of staff because of Bill 124 (this caps their pay 
to 1%).  Due to the pandemic, front-line nurses are 
already taking on more work and an increased num-
ber of patients in their assignments which is leading 
to stress and burn out.  They are also orienting new 
nurses, pre-grads, and NGG participants (Nursing 
Graduate Guarantee Program).  More work should not 
be added to the nursing professionals on the floor.  It 
is disrespectful to the nurses, the units, and the health-
care organizations themselves. The teaching hospitals 
deserve better; students deserve better; the floor nurses 
deserve better; I deserve better.  

Collaborating and working with placement partners is 
pivotal in securing clinical experiences for the nurs-
ing students; however, this arrangement cannot be to 
the detriment of the nurses already working in those 

settings. Mohawk may risk losing valuable placement 
partners for its nursing students if they proceed with 
this ill-advised plan.  We are at a junction within the 
nursing profession and nursing education where we 
need leadership to foster new, highly-skilled, well-
trained nurses. This is not the time to dilute nursing 
education which is what Mohawk College plans to do.  

Q: Do you have any other concerns about this staff-
ing-model change?

A: Students who require extra support will no longer 
have the opportunity for a clinical instructor to spend 
extra time with them to learn a skill thoroughly.  Once 
the program changes, I will no longer be able to teach 
the students. If the student is not able to achieve the 
expected goal on the checklist in clinical, the solution 
will be to send them back to the lab to practice on 
more sponges.  The students will lose the experiential, 
teachable moments, and there won’t be as many oppor-
tunities to build the soft skills students need to provide 
care as part of a health-care team.   Mohawk College’s 
value statement includes that they are student-focused 
and committed to excellence.  However, diluting its 
nursing programs by removing teaching opportunities 
in clinicals is a contradiction of these values.  

There will be degradation in the quality of education, 
and unfortunately, some of our students may be im-
pacted more than others.  All students deserve the 
opportunity to be successful, and this includes sup-
porting them, both mentally and physically.  Clinical 
nursing faculty do that now by spending extra time 
teaching, explaining, and demonstrating in a real-life 
setting.  In the future, I won’t be able to support my 
students in the same way in the role of a clinical su-
pervisor because I won’t be able to teach, only observe. 
Experience in the clinical area is significantly different 
than a lecture or a lab, during which students learn 
theory and mechanics. The lack of teaching in a clin-
ical setting may increase the anxiety for the patients, 
especially when they realize students are only being 
supervised with no teaching.

Q: Aren’t nurses a regulated health profession?

A: Yes, nurses are a regulated health-care profession, 
registered with the CNO. Nurses must work within 
the CNO standards and have “an accountability to 
support learners and colleagues who are developing 
and refining the competencies needed for safe, ethical 



and effective practice. Supporting learners is one way 
nurses prioritize patient safety and well-being” (“Do I 
have,” 2022).  This new staffing model that removes the 
teaching from the clinical setting seems to fly in the 
face of CNO standards. How can nurses support learn-
ing if they can no longer teach at the bed side?

     How, indeed? To close, Local 240 strongly encour-
ages Mohawk College to reverse course.  It also en-
courages students and placement partners to ask hard 
questions before they accept this change.  Finally, Local 
240 is in solidarity with our Support-Staff Union, Local 
241. Their work is critical to Mohawk College, but they 
don’t do academic work.  Clinical placements for nurs-
es require academic-teaching faculty, not support-staff 
supervisors.  This instructional work ought to stay in 
the academic-bargaining unit.
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At the spring 2022 Local 240 GMM, an important new 
initiative was approved unanimously – to establish an 
Indigenous Solidarity Fund (ISF). The initiative will be 
supported by 2% of the Local’s union dues each year. 
As far as we know Local 240 is the first local in the 
college system to create this type of fund.

In summary the ISF recognizes:

• the historic and ongoing effects of colonialism 
on Indigenous Peoples, including disproportionate 
impacts of violence, poverty, racism, and climate crisis 
on Indigenous Peoples.
 
• the leading role of Indigenous Peoples in resist-
ing oppression and fossil fuel/resource extraction in 
Canada, the principal source of the climate crisis.

• the centrality of Indigenous knowledges and 
practices in fighting for equity, peace, and sustainable 
solutions to the climate and ecological crises.

Local 240 sees the ISF as a contribution and first step 
towards reconciliation, decolonization, and restitution. 
The ISF will support Indigenous organizations, cam-
paigns, and initiatives. Currently members of the Local 
240 Political Action Committee are consulting with 
Indigenous colleagues and community members to 
develop a practice framework.

Also, part of the initiative includes a campaign to chal-
lenge all CAAT-A locals across the province, Colleges, 
and associated institutions to also start Indigenous 
Solidarity Funds. 

Please contact the Local 240 Political Action Commit-
tee to become part of this important new initiative. 

by Shelley Rempel, 
Professor, Social 
Service Work

Introducing Local 240’s 
Indigenous Solidarity Fund



join the local 240 political Action Committee (PAC)!

Come join with faculty seeking to make a bigger difference in our community! The PAC meets vir-
tually a couple of times a semester, and we are always looking for new members to get involved. 
If you’d like more information, please contact PAC Chair Kevin MacKay at: kevin@skydragon.org

I was pretty confused by my first Mohawk College 
SWF. It was the fall of 2016, and I had just joined 
the college after a five-year run at Sheridan. All my 
Sheridan SWFs had been pretty straightforward – 
one course section, one line on the SWF. But on my 
Mohawk SWF, there were two lines for each course. It 
looked like there was one line for each separate chunk 
of time I would meet the students each week. But then 
why did my Data Structures lecture have twice as many 
students in it as my lab section?

I approached my Associate Dean, SWF in hand. She 
explained that my lecture period actually combined 
two sections of students, but she had only assigned 
one of the corresponding lab sections to me. Another 
professor had been given the lab section for half of my 
lecture students! I had never seen anything like this 
before, and I immediately recognized the implications 
both for scheduling and for me – my AD had fewer 
teaching contact hours to schedule, and I had lost the 
prep time allowance for those hours plus I now had to 
negotiate grading time and coordinate the content and 
pacing of the course with the other professor.

I now know that I was hired during the early days of 
a scheduling practice in our department that we’ve 
labelled the “Split Delivery”. In a Split Delivery, the 
weekly delivery hours of a course are divided between 
multiple professors. It’s a scheduling trick that prior-
itizes money over student learning to maximize the 
SWFs of full-time professors and reduce the payroll for 
contract faculty. And Split Deliveries (especially when 
combined with larger class sizes, ghost sections, and 
other dubious practices) definitely do help ADs ac-
complish these narrow financial goals. Before I started 
working at Mohawk, I had rarely seen a SWF over 40 

hours, but almost every 
SWF I’ve received here has 
been maxed out. 

The assignment of Split Deliveries has continued in the 
department for at least 6 years, with faculty grumbling 
about it the whole time. Then in the winter of 2022, af-
ter 2 years of online teaching (during time which both 
class sizes and the number and intensity of split deliv-
eries increased) and on the heels of a work to rule that 
had left faculty feeling more disrespected than ever, 
professors in our department began to push back. 

It started with complaints in a department meeting. 
Professors argued that the practice of split deliver-
ies was harming students and placing unacceptable 
restrictions on our teaching practice and on our ability 
to fulfill our professional responsibilities. Thirteen 
faculty members and three Local 240 officers signed 
an open letter outlining our opposition to the practice. 
When our concerns were referred to HR and then 
rejected, nine of us filed a grievance, citing violations 
of the Collective Agreement language on Academic 
Freedom and the Professor Class Definition. We have 
now referred the matter to arbitration, making this one 
of the first times an arbitrator will be asked to rule on 
the Academic Freedom language we won in the 2017 
strike. 

Needless to say, both sides will be watching this issue 
carefully as it unfolds.

by Sam Scott
Steward (CSAIT), OPSEU 
Local 240, Mohawk College

Split Deliveries: Putting 
Money Ahead of Learning



September 20, 2022

Open Letter on “Split Deliveries”

To:  
Elizabeth Martin, Associate Dean, Electrical and Com-
puter Engineering Technology, Mohawk College
Jeffrey McIsaac, Dean, Engineering Technology and 
Aviation, Mohawk College
Cebert Adamson, Vice President Academic, Mohawk 
College

Dear Colleagues,

We are writing this open letter to express our oppo-
sition to the practice of “split deliveries” in the Com-
puter Science and Information Technology (CSAIT) 
department. In doing so, we are exercising our right 
under Article 13 of the Collective Agreement (CA) 
to “speak freely about academic issues without fear of 
impairment to position or other reprisal.”
A split delivery is a course delivery in which the teach-
ing contact hours for each week are divided between 
two or more professors. For example, one professor 
may be assigned the weekly hours labeled “lab” while 
another is assigned the “lecture” or “online” weekly 
hours. Sometimes this practice includes amalgamating 
course sections for some but not all of the split delivery 
hours. Splitting a delivery in this way leads to confu-
sion, stress, and a poorer learning environment for our 
students. It also leads to undocumented extra work for 
professors, violates our academic freedom, and limits 
our ability to perform our responsibilities as laid out in 
the Professor class definition of our CA. 

The Extent of the Problem

The practice of assigning split deliveries is widespread 
within the department and affects many of our core 
courses. For example, in courses such as COMP 10066 
(Software Quality and Testing), COMP 10205 (Data 
Structures), and COMP CO859 (Database Theory), 
lecture delivery hours and lab delivery hours are often 
assigned to different professors, and one lecture deliv-
ery might include all the students from two different 
lab deliveries. In courses such as COMP 10024 (Fun-

damentals of UNIX), COMP 10025 (Database Server 
Admin), COMP 10066 (Software Quality and Testing), 
COMP 10110 (Virtualization), and COMP CO826 
(Introduction to Systems Analysis and Design), one 
professor may be assigned all the students from every 
section for an online delivery hour, while those same 
students are divided into sections and distributed to 
other professors for the lab and/or lecture delivery 
hours. 

In all the above cases, the decision to split a delivery is 
made for reasons of scheduling convenience or to in-
crease the efficiency of the department by filling up the 
Standard Workload Forms (SWFs) of full-time pro-
fessors as much as possible. It is our position that the 
decision to split a course delivery is an academic deci-
sion with real consequences for teaching and learning. 
Academic decisions should be made by the professors 
charged with delivering the course, in consideration of 
the teaching and learning needs of our students. They 
should not be made by administrative staff for financial 
or scheduling-related reasons.

Impact on Students

Students in split delivery courses find it harder to get 
the support they need. In courses where labs and lec-
tures are split, students have less opportunity to de-
velop a one-on-one relationship with either professor, 
particularly the professor assigned to deliver lectures. 
This makes them more reluctant to reach out for help 
when they need it. This problem is compounded in 
lecture/lab splits where the lecture sections have been 
combined to double the size of a regular class. Larger 
class sizes make it harder for students to speak up in 
class and lead to less individual attention from profes-
sors during lecture time. In courses for which the on-
line hour has been assigned to a single professor, many 
students will never meet that professor at all, making a 
struggling student even more reluctant to reach out to 
them for help on the online portions of the course. In 
general, the less chance a student gets to engage with a 
professor, the harder it will be for them to ask for help 
and the less comfortable and safe they will feel in the 
learning environment.
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Students in split delivery courses find the situation 
confusing. Even if they are ready to reach out, it is of-
ten unclear which professor a student should approach 
first. It also may not be clear who is evaluating their 
work. Different professors may have slightly different 
expectations when evaluating student work, leading to 
stress and frustration among students who are try-
ing to maximize their outcomes. Different professors 
may also have a slightly different understanding of the 
course material or prefer a slightly different presenta-
tion of the course material, again leading to student 
stress and frustration. Any time a professor is not 
completely free to deliver an entire course according to 
their own professional standards and their own un-
derstanding, structure, and pacing of course material, 
both teaching performance and student learning can 
suffer.

What the students are saying. We sent an informal, 
anonymous survey to a group of upper-semester 
students. We asked them if they prefer regular or split 
deliveries. Two thirds reported that they prefer reg-
ular deliveries, and the remaining third stated that 
they liked them both the same. No student indicated a 
preference for split deliveries. As one student told us, 
having a split delivery, “almost feels like a second class”. 
Other students complained about the lack of continu-
ity from one class to the next, with one noting that a 
split delivery makes it much more difficult to, “pick up 
where we left off in the next class.” In praise of delivery 
by a single professor, one student told us that, “having 
one professor really takes you on the journey to under-
standing their thought processes from the beginning 
to end…” This journey is necessarily compromised 
in split delivery courses, no matter how well the two 
professors are working together.

Impact on Professors

Split deliveries increase the undocumented workload 
of professors. Coordination time for split deliveries has 
not historically been recognized on our SWFs. While it 
is clear on the SWF which TCHs belong to which pro-
fessor, it is never clear how the delivery of the material 
should be divided, or how the evaluation time should 
be divided between professors. Courses are not cre-
ated to be split up in this way, so the evaluation times 
assigned to professors may not make sense any more 
once a course is split (for example the 1 online hour 
in a 4-hour course may not easily translate to 25% of 

the preparation or evaluation time). Professors are 
therefore forced to choose between performing unac-
knowledged coordination work to figure out between 
themselves how to effectively deliver the material and 
evaluate the students or exercising their right to refuse 
this unacknowledged work and allowing the course 
and the students to suffer. The situation is made worse 
in courses with combined lecture or online sections, as 
the SWF calculations lead to less preparation time than 
the lecturing professor would be afforded if they were 
given two sections.

Split deliveries violate the Academic Freedom guar-
anteed by the CA. When a delivery is split without the 
consent of the professors involved, it is a violation of 
their Academic Freedom because no single professor 
involved in the split has full control over the course 
delivery. They must either coordinate and compro-
mise their vision or allow the students to suffer the 
consequences of not coordinating. Either way, they 
are unable to exercise their Academic Freedom over 
the course delivery. This violates section 13.04 of the 
CA, which states, “Every faculty member is able to 
exercise academic freedom in the performance of his/
her duties.” The act of splitting and assigning of these 
deliveries also violates section 13.03, which states, “All 
members of the College community shall support and 
protect the fundamental principle of academic free-
dom.”
 
Split deliveries violate the Professor class definition in 
the CA. According to the Professor class definition in 
the CA, “a Professor is responsible for providing aca-
demic leadership and for developing an effective learn-
ing environment for students.” He/she is also responsi-
ble for “evaluating student progress/achievement and 
assuming responsibility for the overall assessment of 
the student's work within assigned courses.” When two 
or more professors are assigned to the same delivery, 
it creates barriers to the exercise of “academic leader-
ship” over that course delivery and makes it difficult to 
guarantee the most “effective learning environment for 
students”. When two or more professors are evaluating 
only a portion of each student’s work, none of them 
can take final responsibility for “the overall assessment 
of the student’s work” since they will not have seen all 
that student’s work. If the professors choose instead to 
split the evaluation work by student instead of by eval-
uation instrument, it can lead to inconsistency in the 
assignment of grades or to even more evaluation and 



coordination work for each professor.

Impact on the College

In the practice of assigning split deliveries, the college 
is running afoul of its own stated values and risking 
the reputation that it has staked on those values. The 
assigning of split deliveries is not a student-focused 
practice; it is a budget-focused practice. Split deliveries 
do not further the college’s commitment to excellence; 
they further its commitment to austerity. We are call-
ing on the college to honor its promise to be account-
able to the evidence. We do not believe that the deci-
sion to split deliveries was based on evidence related to 
best practices in teaching and learning; we believe that 
the best available evidence indicates that the college 
should stop assigning split deliveries immediately.

What We Want

The practice of routinely assigning split deliveries must 
stop. Split deliveries compromise student learning, in-
crease professor workloads, violate our academic free-
dom, and limit our ability to perform our professional 
responsibilities. We are asking for an immediate end to 
the assignment of split deliveries, except in cases where 
all professors involved have given their explicit con-

sent. Should adequate steps not be taken to address our 
concerns, we are considering all options allowed under 
the collective agreement to pursue the matter further.

We look forward to your response.

Signatures (in alphabetical order)
Stephen Adams, Professor, CSAIT
Kevin Browne, Professor, CSAIT
Nicholas J. Corkigan, Professor, CSAIT
Simon Galton, Professor, CSAIT
Heather Giardine-Tuck, President, OPSEU Local 240
David Gilbert, Professor, CSAIT
John Holloway, Professor, CSAIT
Karen Laurin, Professor, CSAIT
Kevin MacKay, Vice President, OPSEU Local 240
Rebecca Mills, Chief Steward, OPSEU Local 240
Brian Minaji, Professor and Program Coordinator, 
CSAIT
Sharon Scollard, Professor and Academic Coordinator, 
CSAIT
Sam Scott, Professor and Academic Coordinator, 
CSAIT
Einas Shabeeb, Professor, CSAIT
Judith Shiels, Professor, CSAIT
Mark Yendt, Professor, CSAIT

by Kevin MacKay, Vice President, OPSEU Local 240

The Examiner wants YOU!

Approximately four times each year, the Local 240 
Examiner comes out. In each issue we try to bring you 
news and updates about the faculty experience at Mo-
hawk College. The good... the bad... and the ugly.

We are always looking for new contributors to the 
pages of Examiner. Do you have an issue that you are 
facing in the workplace? Is there something that you 
are interested in or passionate about? Do you have 
something that you’d like your colleagues to know? 
We’d love to hear from you.

Call-outs for Examiner submissions will happen 
throughout the year, generally a few weeks before an 
issue is due. These are sent via the Local 240 email list, 
so please keep an eye out for them. Each call-out will 
have a deadline for submissions to be received in order 

to appear in the upcoming 
edition.

Apart from specific calls 
for content, we also accept 
Examiner submissions at all 
times of the year! Unless an article is time-sensitive, it 
can always appear in the next scheduled issue. As such, 
please feel free to send submissions whenever you have 
them ready to go.

Finally, if you are thinking of writing something for 
Examiner, but aren’t sure about how to approach it or 
what form it should take, please get in touch and we 
can discuss it. All inquiries and submissions should be 
sent to:
Kevin MacKay: kevin@skydragon.org  





Have a great break, and Have a great break, and 
see you in the New Year!see you in the New Year!


